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('clearness') or affective (pleasure), and the poet was a good psy-
chologist when he wrote ' More life and fuller,' as the basal law of
human striving.

J. H. TUFTS.
UNIVERSITY OP CHICAGO.

Talks to Teachers on Psychology, and to Students on Some of
Life's Ideals. WILLIAM JAMES. New York, Henry Holt & Co.
1899. Pp. vi + 301.

This book consists of lectures on psychology given, in 1892, at the
request of the Harvard Corporation, to the Cambridge teachers, and
of three addresses at women's colleges. The latter are not peda-
gogical, but they are so congruous in subject and mode of treatment
that they are properly included in the volume.

The ' Talks to Teachers' start from the biological conception of
man as an organism adapted to react on its environment. This con-
ception is not offered as a complete statement of the facts. The author
is explicit on this point at the outset: " No one believes more strongly
than I do that what our senses know as ' this world' is only one por-
tion of our mind's total environment and object" (p. 25). In the last
lecture Professor James's well-known position in regard to free will
is stated : " a belief in free will and purely spiritual causation is still
open to us. • • I myself hold with the free-willist" (p. 191). The
' ultra-simple point of view' is adopted for the sake of the unity and
simplicity which it imparts to the exposition. It has the advantage of
preserving the continuity between human and animal psychology, and
of coordinating the brain life and the mental life as having one funda-
mental kind of purpose. Whatever higher functions and products the
mind may be capable of are necessarily conditioned upon useful adapta-
tions, so that these may be considered the more essential, or at least
the more primordial.

But however proper it may be to abstract, as all sciences do, from
the totality of phenomena for the purpose of clearer understanding,
this procedure is attended with peculiar danger in psychology. To
take the senses, a few instinctive impulses, association and the ideo-
motor function of will, and treat these as the whole of mind, is mis-
leading. ' ' I cannot but think that to apperceive your pupil as a little
sensitive, impulsive, associative and reactive organism, partly fated
and " (the qualification should be observed) " partly free, will lead to
a better understanding of all his ways. Understand him, then, as
such a subtle little piece of machinery" (p. 196). " Such is the little



PSYCHOLOGICAL LITERATURE. 537

interested and impulsive psychophysical organism whose springs of
action the teacher must divine" (p. 62). The frequent characteriza-
tion of the subject of psychology as an ' organism ' and a ' machine,'
the emphasis put upon reaction on the environment as the essential
thing about it, the use of physiological instead of psychical terms of
description—this tends to concentrate attention upon mechanical ele-
ments and aspects. The definition of education leaves out of account
ideal ends—truth as intrinsically excellent, one's perfection as a
rational being, etc.—and insists only on serviceable behavior. " Edu-
cation cannot be better described than by calling it the organization
of acquired habits of conduct and tendencies to behavior" (p. 29).
In the enumeration of native instincts and tendencies the biological
standpoint is kept in view; fear, curiosity, imitation, emulation, am-
bition, ownership, constructiveness, are adduced—the existence of dis-
interested impulses is recognized only in the bare mention of love.
The expository advantages of the point of view adopted are counter-
balanced by an inevitable obscuring of the free activity of mind, and
by the ruling out of consideration, for the greater part, of its higher
manifestations—intellectual, aesthetic and ethical. This may not be a
fair criticism in view of the care taken by the author to prevent mis-
understanding ; but it is pertinent to ask whether partial points of view,
gotten by abstracting from the complete facts, are desirable in psy-
chology ; whether, for example, it is expedient to exclude, as Professor
James would do, all metaphysical prepossessions and implications.
If the facts do not involve these, there can be, of course, no dispute;
but those who believe that conscious experience is ontological in
essence may well consider whether it is best to ignore this in the dis-
cussion of psychological problems.

These lectures illustrate the advantages of entrusting the ' popular-
ization' of science to the hands of a master. The extravagant claims,
the incautious generalizations, the profuse use of technical language,
with which we are so familiar in works of a certain class, are here
refreshingly absent. It is something to be thankful for that instruc-
tion and counsel so wholesome and timely as that contained in the
opening remarks should gain so wide a hearing. " I n my humble
opinion there is no ' new psychology' worthy of the name. There is
nothing but the old psychology which began in Locke's time, plus a
little physiology of the brain and sense and theory of evolution, and a
few refinements of introspective detail. * * * I say moreover that you
make a great, a very great mistake if you think that psychology, being
the science of the mind's laws, is something from which you can
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deduce definite programmes and schemes and methods of instruction for
immediate schoolroom use. Psychology is a science, and teaching
is an art; and sciences never generate arts directly out of themselves'
(p . 7). " Least of all need you, merely as teachers, deem it part of
your duty to become contributors to psychological science, or to make
psychological observations in a methodical or responsible manner. I
fear that some of the enthusiasts for child-study have thrown a certain
burden upon you in this way. • * * For Heaven's sake, let the rank
and file of teachers be passive readers, if they so prefer, and feel free
not to contribute to the accumulation" (pp. 12, 13). If the last
quoted remark should deter any too zealous investigator from entering
one field, in particular, in which some truly fearful results have been
achieved—that of pathological psychology—the service will be by no
means small.

It is needless to say that the same qualities of thought and style
which appear in the author's other works—not the least of them being
a happy incapacity for dulness—are abundantly manifest in these
' talks.' One is inclined to envy Professor James the friends who
tell him so many delightful anecdotes, exactly fitted to illustrate his
points. A number of stories are given such as would make one's for-
tune at a dinner-party. If Falstaff were a sufficiently dignified person-
age, he might be quoted in explanation: " I am not only witty in
myself, but the cause that wit is in other men." There is doubtless a
delicate concession to the lady auditors in this change of gender:
•'Anecdotes and reminiscences will abound in all her talks, and the
shuttle of interest will shoot backward and forward; another teacher
has no such inventive fertility, and his lesson will always be a dead
and heavy thing" (p. 96).

The lectures on habit, attention, memory, will, contain all that is
most concrete and practical in the corresponding chapters of the Prin-
ciples of Psychology. The use of needlessly mysterious and preten-
tious words for expressing simple meanings is effectively commented
on in the lecture on apperception. The following helpful pedagogic
suggestions—a ^ e w o u t °f many—may be noted: the transitoriness of
instincts (p. 61), elementary defects not fatal (p. 135), too few heads
of classification (p. 163), the bulky will (p. 181), two types of inhi-
bition (p. 193).

The ' talks to students,' which constitute the second part of the
volume, have these titles: ' The Gospel of Relaxation,' ' On a Cer-
tain Blindness in Human Beings,' ' What Makes a Life Significant?'
The first is an interesting and persuasive protest against mental and
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moral over-tension; the other two insist on the importance of a sym-
pathetic appreciation of the points of view and the ideals of others,
showing that only thus is the common life of humanity redeemed from
apparent insignificance and discerned in its potentialities of dignity
and heroism. An application of the line of thought in the second and
third addresses is suggested in the Preface, which may not be entirely
agreeable to readers of ' imperialistic ' proclivities.

This volume deserves the attention, not only of teachers, but of
parents, and of all persons interested in psychology and in education.

EDWARD H. GRIFFIN.
JOHNS HOPKINS UNIVERSITY.

Conduct and the Weather—An Inductive Study of the Mental
Effects of Definite Meteorological Conditions. Monograph
Supplement to T H E PSYCHOLOGICAL REVIEW, NO. X. EDWIN

GRANT DEXTER. Pp. viii-f-105.

This study is an attempt to throw some light upon the question of
the weather in its relation to human activities. The method is for the
most part inductive and consists of a comparison of the occurrence of
certain data of conduct, under definite meteorological conditions, with
the normal prevalence of those conditions.

The study was made for the cities of New York, and Denver, Colo.
The data considered were taken from the various public records of

those cities and consist of misdemeanors in the public schools and
penitentiaries, arrests for assault and battery (males and females con-
sidered separately), arrests for insanity, the death-rate, suicide, clerical
errors in banks and strength-tests in the gymnasium of Columbia
University. A period of more than ten years is covered and some-
thing over 400,000 data considered.

As a basis for the study, the mean temperature, barometer and
humidity, the total movement of the wind, the character of the day
and the precipitation, as recorded by the officers of the United States
Weather Bureau, for each day of the period covered, are used. The
occurrence of bad deportment in the schools and penitentiary, of as-
sault and of the other classes of data are then referred to these
meteorological conditions, and the exact weather upon which they are
most prevalent determined. These relations are shown by means of
tables and more than 150 curves.

Some interesting things are shown. Among them, that upon cloudy
and rainy days there are less bad marks given in the schools—with the
smaller attendance allowed for—less arrests for assault, and even less


